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Equality, Diversity and Inclusion Statement

This policy is developed and reviewed in line with the Equality Act (2010), which recognises the following protected characteristics: 

Age, Gender Reassignment, Marriage and Civil Partnership, Pregnancy and Maternity, Race, Religion and Belief, Sex (gender), Sexual Orientation and Disability. 

School Policy and Practice will be continuously monitored to secure equal access and opportunity for all within the school community to avoid discrimination against any individual or groups of people


CONTEXT
Huntingdon House School is committed to providing a safe and stimulating environment for students whose learning complexities have created obstacles to accessing education in mainstream settings or other special provisions.
At Huntingdon House School, we pride ourselves on creating a vibrant and welcoming environment, which promotes engagement at the level the individual needs from the point of entry. 
Huntingdon House School behaviour policy promotes open and honest dialogue with students, empowering them to make socially appropriate decisions at times of distress or high anxiety.  
We take physical safety as essential to all staff and students.   In doing so, we will work hard in subject areas such as PHSE to promote the core British Values that underpin society, encouraging staff to work with students in the development of greater social competence and emotional acceptance. We are acutely aware of the need for individuals to feel safe, valued and have a voice if we are to support and maintain high levels of student attendance and participation in their learning. 
This Behaviour Policy acknowledges that individual students who have more complex needs and who struggle to develop social awareness, may sometimes become overwhelmed by the expectations placed on them.   For these students an individualised approach to behaviour management may be required, until they have developed the strategies that can support them to manage their difficulties in a more appropriate way. Whole school rules need to be small in number, precise, easily understood, achievable and reinforced often, with more personalised behaviour expectations detailed in each student’s personal Behaviour Management Plan ( Appendix A).
Our Behaviour Policy is drawn up in line with DfE guidance: ‘Behaviour in Schools’, Advice for headteachers and school staff, July 2022. In this small school, an understanding of the student and their individual challenges needs to be the springboard for application of national guidance.

THE PRINCIPLES
Huntingdon House School believes that, in order to maximise wellbeing and improve an individual’s self-esteem and skill set, we need to enable effective communication through engagement and relationship building.  Huntingdon House School life will promote good behaviour as a core principle through all aspects of the day’s educational experiences. 
We seek to create a safe, caring and engaging environment by: 
1. The promotion of
·   Good behaviour:  role modelling by staff, supporting the development of new strategies to build resilience through realistic expectations and clear boundaries.

·   Building self-esteem, self-regulation, regard for authority and positive relationships based on mutual respect and tolerance. Reinforced across the curriculum and especially through engagement in open dialogue, when students are encouraged to ask questions, share their perspectives and pose alternative views.

·   A safe and engaging environment free from disruption, violence, bullying and any form of harassment.  Lessons and activities that recognise and build upon each student’s developing interests as well as learning needs.

·   A positive relationship with parents and carers to develop a shared approach, involving them in the implementation of Huntingdon House School's policy and associated procedures whilst school staff learn from the experiences and strategies of family members who may know the student best. Working closely together to promote improved behaviours at school, home and in the local community.  

2. The provision of
·   Fairness of treatment for all students, as distinct from the same treatment/expectations for all students.  Placing the student at the centre of all provision, as an individual with unique needs, interests and abilities.

·   Consistency of response to each student’s positive and negative behaviour patterns. Staff who routinely share together their experiences of each student and agree to a consistent approach to behaviour management in all lessons across the curriculum.   The whole staff team learning from each other’s mistakes to improve provision/expectations for individual students.   

·   Early intervention.  Monitoring and recording of behavioural events or incidents, looking at antecedents and asking the question “How could we do better?”

·   Validation of the student’s state of being, acknowledging that the student may feel confused, hurt and angry, offering support to manage these feelings whilst providing advice on how to promote reconciliation and acceptance.

3. The expectation that
·   All students can be supported to change their unhelpful responses and to move from negative past experiences to one where they have more self-control, through the development of a wider range of strategies that support better outcomes.

ROLES AND RESPONSIBILITIES  
* Where the term parents is used, we refer to parents and carers i.e. all those in a parenting role
1. The Head of Education establishes, in consultation with the staff and parents*, the policy for the promotion of good behaviour and keeps it under regular review. They ensure that it is communicated to participants, is non-discriminatory and the school’s expectations for student behaviour are clear. 
2. The Head of Education is responsible for the centre's policy and procedures, and may delegate aspects of its day-to-day implementation and management to designated members of the leadership team. Support for staff faced with challenging behaviour is also an important responsibility of the Head of Care and Welfare.
3. All staff members, including volunteers, are responsible for ensuring that the policy and procedures are followed, and consistently and fairly applied. Mutual support amongst all staff in the implementation of the policy is essential. Staff have a key role in advising the Head of Care and Welfare on the effectiveness of the policy and procedures. They also have responsibility, with the support of the leadership team, for implementing the agreed policy and procedures consistently.
4. The Head of Education and Senior Leadership Team ensure there is no differential application of the policy and procedures on the grounds of ethnic or national origin, culture, religion, gender, sexual identification, sexuality or disability. They also ensure that the concerns of participants are listened to and appropriately addressed.
5. Parents and carers are expected to take responsibility for the behaviour of their child both inside and outside Huntingdon House School. They are encouraged to work in partnership with Huntingdon House School to assist in maintaining high standards of behaviour and have the opportunity to raise with the school any issues arising from the operation of the policy.  Weekly newsletters home ensure regular liaison between home and school and provide parents with an opportunity to learn about their child’s behaviour at the school that week.  Opportunities for parents to respond to their child’s newsletter also provides school with feedback about how each child has been behaving that week at home and in the home community. 
6. Students are encouraged to take responsibility for their own behaviour on or off school site and are made fully aware of the behaviour policy, procedure and expectations. They also know that they have a responsibility to ensure that incidents of disruption, violence, bullying and any form of harassment are reported.
7. The Head of Care and Welfare ensures that appropriate high-quality training on all aspects of behaviour management is provided to support the implementation of the school’s policy.  Staff expertise in behaviour management is also supported and reinforced often through regular in-house training opportunities and whole school weekly staff meetings, when student behaviour is discussed and shared as a standing item on the weekly agenda, led and supported by the Head of Care and Welfare. 
8. In order for the behaviour policy to be effective, the Head of Care and Welfare ensures that a clear relationship is established with other policies, particularly Equality, Diversity and Inclusion, Special Educational Needs (SEND)and Anti-bullying policies.
9. The Head of Education ensures that Huntingdon House School works positively with external agencies. The school seeks an appropriate range of external support for the students to ensure that their needs are met and will also (when appropriate) make efforts to provide in-house therapy opportunities with external therapists, qualified in a range of therapeutic techniques such as occupational therapy, holistic therapies, group work, psychotherapy, and sand /art therapy.
10. The Head of Education and the Head of Care and Welfare, in consultation with staff, undertake systematic monitoring and evaluation of policy expectations and procedures and will conduct an annual review of the behaviour management policy, in order to ensure that the operation is effective, fair and consistent. The review takes place in consultation with parents whenever possible.  All parents have an opportunity to share their views about their child’s behaviour and social skills through annual questionnaires (SDQs) which triangulate the perspectives of parents, staff and pupils.

PROCEDURES
Rationale
The procedures arising from this policy are developed by the Head of Education & the Head of Care and Welfare in consultation with the staff. The procedures make clear to the participants how acceptable standards of behaviour can be achieved and have a clear rationale which is made explicit to staff, parents and students. The procedures are consistently and fairly applied and promote the professional responsibility of every member of the school towards the whole community. The procedures make use of Rewards and Sanctions.
Rewards
An ethos of encouragement is central to the promotion of good behaviour. Rewards are one means of achieving this. They have a motivational role in helping students to realise that good behaviour is valued, and are clearly defined in the procedures. Integral to the system of rewards is an emphasis on praise, both informal and formal, to individuals and groups. Huntingdon House School operates an incentives system based primarily on praise and the exercising of structured choice. Praise is supplemented by more tangible rewards when appropriate. 
Individualised Rewards System 
Purpose
To motivate, encourage and recognise progress by providing meaningful, tailored rewards based on each student’s individual needs, preferences, and developmental level.
Key Principles
✅ Recognises personal progress, not just academic achievement
✅ Rewards effort, behaviour, social interaction, independence, and emotional regulation
✅ Flexible and adapted to the pupil’s cognitive and emotional profile
✅ Aligned with EHCP targets, behaviour support plans, and personal development goals
✅ Involves the student in setting and reviewing goals
✅ Builds confidence, self-esteem, and positive relationships




How It Works
Step 1: Identify Individual Motivators
•	Conduct a Student Preference Assessment (interest inventories, pupil voice, parent input)
•	Understand sensory preferences, communication style, and possible triggers
•	Identify meaningful rewards (e.g., sensory activities, quiet space, tangible items, responsibility, praise)
________________________________________
Step 2: Set Personal Targets
Targets should be:
•	Specific, Measurable, Achievable, Relevant, Time-bound (SMART)
•	Linked to:
o	EHCP outcomes
o	Behavioural or emotional regulation
o	Social skills
o	Attendance
o	Academic effort (where appropriate)
Examples:
•	"Ask for help when frustrated, 3 times this week"
•	"Participate in group activity for 5 minutes daily"
•	"Complete morning routine independently"
________________________________________
Step 3: Choose the Reward System Format
Tailored to the student’s age, understanding, and communication needs:
✅ Visual Token Boards (e.g., stars, smiley faces, symbols)
✅ Sticker Charts or Stamps
✅ First-Then Boards for immediate rewards
✅ Behaviour Support Plans with reward built-in
✅ Daily or Weekly Progress Cards
✅ Other 


Step 4: Deliver Personalised Rewards
Rewards can include:
· Extra sensory break (soft play, weighted blanket, fidget items)
· Access to preferred activity (drawing, Lego, music, iPad time)
· Special responsibility (classroom helper, choosing song for the group)
· Verbal praise or phone call home
· Certificates or postcards for specific achievements
· Positive time with a trusted adult
· Participation in celebration events
________________________________________
Step 5: Track and Review
•	Progress monitored daily or weekly by staff
•	Simple records kept (charts, observation logs)
•	Targets adjusted regularly based on progress
•	Involve the student and parents/carers in reviews


 Example: Individual Reward Plan
Student Name: Jamie
Area of Focus: Managing frustration in class
Motivators: Drawing, quiet time with sensory items
Targets:
✅ Use ‘help’ card instead of shouting (3 times per day)
✅ Complete 20 minutes of learning activity calmly
Reward System:
•	1 sticker for each successful use of 'help' card
•	5 stickers = 10 minutes of drawing time
•	Daily celebration of achievements with tutor
________________________________________
Student and Family Involvement
•	Student voice is prioritised—student helps choose goals and rewards
•	Parents/carers informed of progress and successes
•	Rewards system shared across settings for consistency (classroom, lunch, break)
________________________________________
An Individualised Rewards System ensures every student has the opportunity to feel successful and motivated, recognising that progress looks different for each young person. The focus is on:
✔ Positive reinforcement
✔ Emotional wellbeing
✔ Building confidence and independence
See Appendix B for the Individual Reward Plan Template
________________________________________



Sanctions
Sanctions are only used to respond to inappropriate behaviour when it is clear that the student is aware that their behaviour is inappropriate.
  The main sanction is deferment or withdrawal of access or privilege. In extreme cases an individual might receive a temporary exclusion from school but this will be a rarity, not normal practice.


APPLICATION
· Whenever possible we will use positive reinforcement methods (primarily praise) and the use of restorative justice, to help a student understand the effects of their behaviours upon others around them.  We support our students to reflect on their behaviours and make more considered responses to the challenges they might face. In doing this we hope students are encouraged to operate within boundaries which are firm, fair and consistent, but which reflect the different levels of understanding, ability and anxiety of each individual student.

· Recognition of achievement is tailored to the individual at the level they are operating at in a way that is not demeaning, but encourages self-worth and builds on continued success.    

· Reflection: Students are encouraged to reflect on all aspects of their involvement at Huntingdon House School through compilation of a daily journal. This may be completed during 1:1 activities (if deemed necessary), small group learning activities, group news time sessions focusing on PHSE, and individual end of day reflective sessions. 

· Home and school liaison: All parents receive telephone communication from Huntingdon House School staff if there is anything significant to report – positive or negative. All parents will receive the minimum of a weekly phone call. If parents transport their child/ren into Huntingdon House School there will be opportunity for a two-way debrief to be requested by either the parent or school. Parents are invited to attend Huntingdon House School on a regular basis, by prior arrangement. This is supported by a combination of phone calls, home visits and in school workshop days during school holidays. 

· Collaboration and consistency: Each week the staff team will reflect together upon each student’s self-management of behaviour, sharing perspectives and expertise.  This is timetabled into the weekly staff meeting as an ‘Individual Spotlight’ session.  The individual will receive an overall behaviour score from staff ranging from 1 to 5: 1 meaning the student is relying heavily upon staff to manage their challenging behaviours, through to 5 meaning the student is independently coping well with behavioural expectations at school.  Together with well-being levels, this will allow staff to reflect in detail on those individuals who seem to be struggling, both socially and emotionally as well as educationally.   Strategies to support vulnerable students will be identified and shared with the whole school team.

· Taught skills: A weekly PSHE lesson will focus upon health and relationships for all students. These lessons will sometimes prioritise behaviour management and/or anger management strategies for the students when their behaviour and self-control are an issue.  Students will also be supported by PSHE lessons on other days of the week, that will address social communication with opportunities to learn about and to practice personal and social skills.  Through daily PSHE lessons, students will learn about different sorts of relationships, how to resist bullying and how to develop teamwork skills.  All lessons identify social and emotional learning, healthy relationships including sex -education, thinking and resilience skills.

· When students display anti-social behaviour Huntingdon House School staff structure opportunities for reflection and reparation. Sanctions mostly comprise of deferment or withdrawal of privileges or access. Decisions to exclude students from the school (on a temporary or permanent basis) are only taken to protect the student in question from harming self or others and are intended to break a cycle of anti-social behaviours.   Permanent exclusion is a last resort and staff will do all they can to avoid this eventuality.

· Physical intervention will not be part of Huntingdon House school practices. Contingent touch may occasionally be helpful to reassure an individual in extreme distress or anxiety. Any contingent touch between staff and student will always and only take place when there are other staff/students around to observe.  Staff do have a duty of care to protect all students from either hurting themselves directly (punching walls, doors or extreme self-harm etc.)  or acts of violence by a student/s aimed at other members of the school community (fighting, use of weapons with the intention to harm, etc.).  In these cases, staff can intervene directly in-line with the law of the land which allows reasonable force to be used to keep both themselves and others safe from physical harm.

· Significant Incidents are recorded in the Significant Incident file and are provided in a form that safeguards the interests of the student, including involving them in opportunities to reflect upon the management of their behaviour.  Significant incident records can encompass information from staff, parents or local authority to provide a picture of where an individual is at socially and emotionally at any given point. Several significant incidents might lead to a bigger picture that could lead to a Cause for Concern and ultimately lead to a Child Protection referral to Social Services.  

· Causes for Concern Report Forms are used by staff to present to the DSL if they have had either a disclosure directly or heard / seen something they deem to be a safeguarding incident. It does not matter if the concerns turn out to be false because Huntingdon House School promotes a proactive approach rather than reactive to safeguarding.  We believe it is better to investigate a false concern than to inadvertently miss a real safeguarding issue.  The Cause for Concern Report form will contain all correspondences, from the initial concern right through to all the other agencies contacted, until the case is resolved. Supportive notes will have all names of every correspondent, dates and time contacted and discussions had.   

· Bullying at Huntingdon House School is minimised by very close adult supervision. We regard prevention, rather than crisis intervention, as the key to a successfully structured programme of behaviour management.  (See Anti-Bullying policy)

· A time-out/withdrawal system is provided for those students who need space to calm down and to manage their anxiety away from peer group or adult influence. Break-out rooms will be provided for students who request the opportunity to take their work away from all others during group lessons or activities.  Staff will supervise these students mostly from outside the room.  Refection rooms will be available for individuals to use when they need to either calm down and reflect upon their inappropriate behaviours with staff, or for individuals to choose to withdraw to when they know that their behaviour is becoming too much for them to manage alone.  Whereas a student will take lesson work with them into a Break-out Room, a Reflection Room will be a calm, relaxing space where the student can chill without any tasks to complete.

Supporting documents for this policy are located in the Appendices.
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Appendix A
Huntingdon House School
Behaviour Management Plan

Name of child:                      	DOB: 

Date: 

Common Triggers to Over or Under-reactive behaviours:

· Activity boring 
· When he feels unjustly treated
· Attention seeking
· Arguing with peers
· Having to accept consequences 
· Frustration when he feels he cannot complete a task, lack of confidence
· Lack of social awareness
· Lack of socially interaction with his own age group / peers
· Sharing resources/adult/ peers
· Self esteem
· Group work 
· Anxiety led being pressured to communicate
· The feeling that Staff / individuals are not aware of his needs or conditions

How does the behaviour show itself?
· Frustration
· Lack of engagement 
· Head in arms on the table
· Anxiety led behaviours
· Goes into himself (introvert)
· Disruption of others/activities/mealtimes 
· Refusal to engage in learning opportunities
· Refusal to attempt educational work (avoidance)
· Needing Mum around at all times – Mum is now leaving after 5 minutes
· Sullen behaviour
· Does not go to the school toilet at present
· Self-denial of opportunities
· Lack of attention
· Stubbornness 
· Anxiety led behaviours


Preferred Supportive Strategies

A. What preventive strategies may be helpful?

(please put a cross in the boxes as appropriate)
Verbal advice and support                          

Do not give behaviour attention                    
                
Diversion tactics (include favourite topics)                

i)                 ii)             	iii)      	 iiii)		     

Involvement of another adult                    

Ignore him                                           
                                      
Give acceptable option                              

Give space                                                 



Any other:  please specify:  












Positive involvement techniques – post difficult behaviours
(Please cross if appropriate and strike through if definitely inappropriate)


Verbal advice and support    
                   
  Reassurance                              

                                                                                   . 
		
(Limits/consequences)                                  

firm boundaries set                                                  

  


distraction					



planned ignoring			



negotiation				
	                                                                              

feeling s book				          


x

time-out					     Is supervision required? 	         always 		

 

transfer adult					    



success reminder				      

contingent touch	                           

                                                                                          .                       		

Dealing with confrontation:   What ‘strategies work best with this pupil when boundaries need to be reinforced?  

 Active listening	Quietness         calm response    

Direct questioning	Indirect questioning I expect you feel like this?  Sometimes when people are cross they do this?
Space to be alone	Exclusion from the group/task   Withdrawal of privileges       Compromise	Reprimands You shouldn’t have…		Disappointment	Assertive repetition of requirements										broken record…	
Completed by:                                         Staff informed     
	
Discussed with other staff?  

Discussed with student?   

Discussed with parent/carer? (If yes identify Who? When? How: meeting / telephone / letter etc?)  
                                                By


Summary of Parent/Carers comments:




Signed (Parent/Carer)                                                 Date





Summary of Student’s comments:




Signed (Student)                                                         Date
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Individual Student Reward Plan
Student Details
	Name:
	___________________________

	Year Group/Class:
	___________________________

	Key Staff Contact:
	___________________________

	Date Plan Created:
	___________________________

	Review Date:
	___________________________

	
	


Student Profile
Communication Style:
(e.g., verbal, non-verbal, uses symbols/PECS, Makaton, AAC device)


Learning Needs/Diagnosis:
(Optional summary e.g., ASD, ADHD, SEMH, Speech & Language Needs, etc.)


Strengths and Interests:
(E.g., drawing, music, technology, sensory activities, movement breaks)


Known Triggers/Challenges:
(E.g., noise, transitions, unstructured time, certain lessons)


Personal Development Targets (SMART)
	Target Area
	Description of Target
	Timeframe

	
	
	

	
	
	

	
	
	

	
	
	


Motivators/Preferred Rewards
✅ ___________________________________________
✅ ___________________________________________
✅ ___________________________________________

*Examples: sensory break, computer time, drawing, quiet time, role/responsibility, sticker, praise, special activity*
Reward System Format
- [ ] Visual Token Board
- [ ] Sticker or Star Chart
- [ ] First-Then Board
- [ ] Behaviour Support Plans with reward built in 
  [ ] Daily or Weekly Progress Cards 
- [ ] Other: ___________________________


How it works:
___________________________________________________
(e.g., 1 token for task completion, 5 tokens = 5 minutes with sensory items)
Monitoring and Recording Progress
Daily Check-in by: ___________________________
Progress recorded by: ___________________________
Communication with Parents/Carers:
- [ ] Daily
- [ ] Weekly
- [ ] As needed
Review Plan
Next Review Date: ___________________________

- Discuss progress with student
- Adjust targets and rewards as necessary
- Involve parents/carers
- Share with relevant staff


Staff Signature: ___________________     Date: _______________
Parent/Carer Signature: ______________     Date: _______________
Student (where appropriate): ___________     Date: _______________
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Student Behaviour tracker
Name 
                      
	Day and Date and lesson focus
	Time student went out of lesson/s
	Time student retlurned to lessons
	Where did the student go?
	Who supervised student when out of lesson/s

	Monday 23/5

Maths
	
9.50



	
10.30
	Student went to toilet and then paced around hallways.  After 15 mins he took himself to the ‘time out’ room and after staying in there 15-20 mins he returned to his next lesson – which was Humanities
	Behaviour support
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Behaviour Incident Report Form

Name of student:

Name of other students involved/present:


Name of staff present and/or involved:


Date:                              Time:                           Location:                           
What was s/he doing?




What were the antecedents to this behavioural incident?


What did the student do and what did they say.  Be precise and chronological.  Try to use the student’s exact words when recoding any threats.
Strategies staff used to try calm the situation (name staff and describe exactly what they did or said; use timings if you can)


Describe how and where you touched the student when trying to prevent them from causing harm.  Use a body map if this will help.


If there were any injuries to the student (whether self-inflicted or accidental) describe these using a body map.  Explain what subsequent treatment was offered and delivered.  See Accident Book Page No….


If there were any injuries to staff, describe these using a body map.  Explain what subsequent treatment was offered and delivered.  See Accident Book Page No….


Signed (staff)……………………………………………………….   Date: ………………


Signed (SLT) …………………………………………   Date: …………..

Give this report to the Welfare Manager or member of SLT by the end of the day.  
Store this report in the student’s Significant Incident Book .



Appendix E
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Behavioural Incidents Log:                                     Week No :

Level 1: Low level disruption
Eg. Task avoidance, failure to attend lessons, verbal abuse, refusing to attend lessons, minor damage to property, disrupting learning.
Level 2:
Eg Physical aggression, bullying, absconding offsite, malicious allegations, significant damage.
Level 3:
Eg Serious physical assault, possession of a weapon/substance, sexually inappropriate behaviour (where these incidents involve a restraint please note in the consequences column).

	Date and time  
	Location
	Student(s) demonstrating inappropriate behaviour 
	Staff involved 
	Other students involved
	Significance of behavioural incident (1 – 3)
	Consequences (see Behaviour Policy for possible consequences)

	
	
	
	
	
	
	





	
	
	
	
	
	
	





	
	
	
	
	
	
	





	
	
	
	
	
	
	







Appendix F
Huntingdon House School Behaviour and Care
Management Plan

Student’s name:                                                     Date:  

	States of Being
	Support and Interventions

	Emotional
	Behavioural
	Interventions
	Aspirations

	











	
	
	







Appendix G

Huntingdon House School
Individual Pupil Care Plan     Academic Year: September 2024 	Pupil: Student A
	Statement objective/s
	CARE target/s
	Care Strategies

	
Student A has difficulties with Social communication such as not following instructions and maintaining his own preferences. Misunderstanding social nuances- missing the point of an intention. Policing the classroom and not understanding that this affects how other children view him and wants to be friends.


Social and Emotional  and Mental health difficulties

· Student A is really naïve and really trusts people but is not street wise

· Student A avoids groups and play alternative activities isolating himself  and consequently becoming more vulnerable 

· Student A will make a “desperate effort to try to make a friend”, “he lacks the competence in knowing how to act in a friendship”.

· Student A finds it difficult to form and maintain friendships. Children often say he is laughing at them inappropriately.  The gap between Student A and his peers is widening, both academically and in terms of social maturity and understanding. 

· Student A has low self-esteem both in and out of the classroom. 

Sensory and / or Physical needs
· Student A is sometimes incontinent and continues to need to  have a change of  clothes

· Student A has low gross motor skills. This makes writing, art and PE very difficult for Student A to access. .

· Student A is easily overwhelmed by too much visual information.

· Student A has significant deficits in his motor skills. These need addressing for him to be able to function adequately in school. He lacks basic coordination and struggles to organise himself to do new and unfamiliar tasks.

· Student A has difficulties with motor skills, ideation, and planning.

· Student A has over sensitive responses to noise, some tactile sensations (such as being wet), and has a high level of need to move to make himself feel ok and able to engage in tasks.

· Student A has sensory processing difficulties- specifically sensory modulation difficulties which affect his functional performance- distract ability, poor attention, being overwhelmed in busy noisy places.  Poor vestibular and proprioceptive sensory feedback underpins difficulty in motor skills.

· Student A demonstrates immature pencil skills- hypermobility in his fingers is marked and makes pencil skills more difficult. This is also impacted on by poor coordination and eye hand coordination



	· Continue to build upon peer relationships. 
· Adults to simplify  language
· To give more processing time  when giving instructions
· Support the learning with visual  materials  and consistent responses to Student A communication

· Talk more about emotions and anxieties when engaged in tasks of Student A choosing- Use visual aids and prompts to encourage communication 

· To engage in a variety of activities that test Student A on different levels (problem solving, creatively, educationally) 

· Adults to  help Student A “interpret”  social  interactions.

· To follow adult directions on a variety of tasks  some of which will be of Student A choosing and some of staffs choosing

· To provide Student A with the resources to improve his writing skills

· To participate in occasional group activities  and expanding this to where Student A is indicating he will join groups independently

· To increase Student A interests so he can engage fully in the opportunities on offer at Huntingdon House School

· To use the  advice and strategies in the EHCP to help support Student A at HHS

· To find common interests between Student A and his peers to support relationship building

·  Staff to have an understanding of Student As needs and make appropriate adjustments to support and help develop Student A ability to participate in activities with his peers and gain in confidence and sel-esteem.

All staff has discussed Student A EHCP and are aware of all his/her learning difficulties and challenges. 

Staff to apply the strategies, using the resources recommended by other professional’s in the EHCP (SALT, OT etc.) 

 
	Generic School Care Strategies.
· Daily positive greeting at the school door to build and promote a sense of self-worth and belonging.
· To sit alongside and support during social times, i.e. breakfast, news times and lunch or group times
· Develop a relationship of trust.
· Create more opportunities for one to one and group working in order to build staff student relationships and peer relationship. 
· Reinforce and encourage participation in a variety of activities.
· To publicly praise at weekly celebration news times, so peers see Student A as competent and an equal. 
· Maintain home school liaison.
· Validation of thoughts and feelings.
· Involvement levels and well-being Levels monitored termly.
· To help Student A to identify and value his/her learning achievements by reiterating and celebrating their improvements at the end of each day. 
· To encourage positive relationships with the other students.

Pupil Specific Care Strategies

· Attend all sessions in Huntingdon House School and being encouraged to participate in all activities on offer.

· Building trusting relationships with a the wider teaching  staff to give Student A experiences of different styles of teaching and to allow Student A to be more confident with the wider school community

· Attend weekly  Celebration (Fridays)  to recognise own achievements and celebrate them with the wider school community

· Weekly opportunities to engage with other peers, either in joint activities or as a group.

· Daily reflection on his achievements and behaviour
· Opportunities to share anxieties 1-2-1 each day with his teacher / CALM

· Have time to work on emotional regulation with a teacher doing individual work  - weekly

· Student A to have time with  (Dave) – to participate in other forms of activities that involves being creative to support and improve Student A fine motor skills 

· Build on Student A attendance so he attends on a regularly,  because he feels successful and enjoys school

· Build on Student A participation  with his peers in group scenarios to develop his relationship kills and social interaction skills 
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       Pupil Health Care Plan

	Name of Pupil:   
                 
	


	Date of birth:                     
	


	Height:
	


	Weight
	


	Home address:
	


	Telephone 
	


	Medical Condition(s):
	


	Year Group:
	


	Medical Information:








	Name of GP / Doctor:
	

	Clinic/ Hospital address
	

	Telephone: 










	

	Medication(s):




	
	
	
	

	Name of medicine
	Form of medicine (e.g. liquid)
	Dose
	Times of administration

	
	
	
	

	
	
	
	

	
	
	
	



	Where is the medication stored: 





	Daily care requirements (e.g. before sport, dietary, therapy, nursing needs):



	Action to be taken in an emergency:



	Follow up care:



	Members of staff trained to administer medication for this child:
(State if different for off-site activities)


	Member(s) of staff responsible for replenishment and disposal of medication:



	Member of staff responsible for Home / School liaison:



	I agree that the information contained in this form may be shared with individuals involved with the care and education of: Pupil’s name

 



Signed:                                                                               Date: 	

Parent or Guardian (or Pupil if above age of legal capacity)
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